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Abstract: This study aims to improve student learning outcomes in Islamic religious education 
learning by using project based learning. This study is a classroom action research that uses four 
steps, namely planning, action, observation and reflection. The subjects of this study were 
elementary school students. The data for this study were obtained by test and observation 
techniques. Tests are used to measure learning outcomes and observations are used to analyze 
teacher and student learning activities. The data analysis technique used in this study is descriptive 
statistics by comparing the results obtained with indicators of research success. The results of the 
study indicate that project based learning can improve student learning outcomes in Islamic 
religious education learning. This can be seen from the increase in the percentage of student 
learning completion in each cycle with details of the pre-cycle 48.71%, the first cycle 67.39% and in 
the second cycle it increased to 95.96%. Thus, the use of project based learning can be used as an 
alternative to improve student learning outcomes in Islamic religious education learning. 
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INTRODUCTION  

The teaching and learning process is an interaction or reciprocal relationship that occurs 
between teachers and students in learning activities. Teachers are one of the main 
components in this process, playing an important role in the success of learning. It is 
important to understand that teachers do not only deliver learning materials, but also play 
an active role in instilling universal values of goodness in students. Teachers act as 
implementers and facilitators who facilitate how the teaching and learning process is 
carried out. Therefore, teachers must be able to organize an effective and interesting 
learning process, so that the learning material can be understood by students and make 
them feel happy and motivated to learn the material. The learning process in the 
classroom is still often one-way, with the teacher dominating the learning process. 
Therefore, teachers must be able to organize a learning process to make it more effective 
and interesting, so that the learning material delivered can be understood by students and 
make them feel happy and even they will feel the need to learn the learning material. The 
learning process in the classroom is still one-way, the teacher dominates the learning 
process. Teachers who are too dominant in the classroom consider themselves to be the 
center of student learning resources. 1 Teacher dominance in the classroom makes the 
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learning process uninteresting for students. Students are not active in learning activities 
and are lazy to learn 

We also need to understand that the achievement of learning objectives is 
determined by many factors, including teacher factors, because teachers can directly 
influence, foster and improve the intelligence and skills of students. So to overcome the 
problems above and to achieve educational goals optimally, teachers are expected to have 
the right teaching methods or models and be able to choose the right learning model and 
in accordance with the concept of the subject matter that will be delivered to students. 
Because we also know that the learning process in schools is primarily aimed at preparing 
and equipping students in developing their personality and potential to face their lives in 
the future. 

On that basis, the author feels the need to conduct this classroom action research 
(PTK) to find out the extent of the success and development of student learning outcomes 
after using the Project Based Learning (PjBL) learning model. Because recently there has 
been a decline in students' understanding of Islamic Religious Education learning 
materials in Class III of SD Negeri 0505 Hutanopan, in addition to that, the enthusiasm and 
passion for learning that appears to be decreasing, students feel bored, which in the end 
they will also get low grades so that the objectives of Islamic Religious Education learning 
will also not be achieved properly. 

METHODS 

This study aims to improve student learning outcomes on the topic of Believing in 
the Books of Allah in Islamic Education at SD Negeri 0505 Hutanopan by using the Project-
Based Learning (PBL) model. PBL is a teaching method that encourages students to 
actively participate in learning through projects that require investigation, collaboration, 
and problem-solving. The research was carried out through a cyclical process consisting of 
planning, action, observation, and reflection to assess the effectiveness of the PBL 
approach in improving students’ learning achievements. The study involved 30 students 
from class IV at SD Negeri 0505 Hutanopan, who initially had limited understanding of the 
topic and were less involved in learning activities. The aim was to address these issues by 
using PBL, which encourages students to take responsibility for their learning, collaborate 
with peers, and produce tangible projects that demonstrate their understanding of the 
material. 

The research followed a Classroom Action Research (CAR) design, which involves a 
cyclic process of four stages: planning, action, observation, and reflection. Each cycle 
consisted of these stages, with evaluations and adjustments made to improve learning 
outcomes in the next cycle. The goal of each cycle was to increase student engagement, 
comprehension, and overall performance on the topic of Believing in the Books of Allah. In 
the planning phase, the teacher and researcher worked together to design a project based 
on the lesson topic. The project focused on exploring the five holy books of Allah: the 
Torah, Psalms, Gospel, Quran, and the Scrolls of Ibrahim. The project aimed to allow 
students to explore the significance of each book, how they were revealed, their messages, 
and their relevance to Islamic teachings. 

The students were divided into small groups, with each group responsible for 
researching one of the five holy books. They would then create a presentation with visuals 
and written reports to share their findings with the rest of the class. This approach 
encouraged active participation and collaboration, with each student contributing to the 
success of the project by completing specific tasks within the group. A timeline for the 
project was established, ensuring that students had sufficient time to gather information, 
discuss their findings, and prepare their presentations. The teacher also planned for 
formative assessments to track student progress during the project and provide support 
as needed. 
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During the action phase, the teacher implemented the Project-Based Learning model 
in the classroom. The lesson began by introducing the project concept to the students and 
explaining the objectives and expectations. The teacher then facilitated group formation 
and assigned each group a specific holy book to research. Throughout the project, the 
teacher acted as a facilitator, guiding students and providing resources to support their 
work. The teacher also encouraged collaboration within the groups, ensuring that each 
student played an active role in researching and preparing the final presentation. The 
students had the freedom to use various resources, such as books, the internet, and 
multimedia tools, to help them understand the content. By providing a hands-on, inquiry-
based learning experience, PBL allowed students to explore the topic deeply and 
meaningfully. 

The project culminated in a presentation where each group shared their findings 
with the class. The teacher assessed both the quality of the presentation and the level of 
student engagement during the process. The assessments focused on how well the 
students understood the material, collaborated effectively, and communicated their ideas 
clearly. In the observation phase, the teacher and researcher monitored student progress 
throughout the project. This included observing student engagement, participation, and 
interactions during group work and presentations. The teacher also assessed how well the 
students applied their knowledge of the five holy books and how effectively they 
collaborated with their peers. The observation process focused on identifying areas for 
improvement, such as whether students stayed on task, communicated effectively, and 
demonstrated a solid understanding of the material. This phase provided valuable data to 
inform reflections and adjustments made in the next cycle. 

The researcher took notes on students' behavior, participation, and overall 
classroom dynamics during the PBL implementation. These observations helped to 
determine how the model was affecting students’ learning experiences and whether any 
improvements were needed. After each cycle, the teacher and researcher reflected on the 
effectiveness of the Project-Based Learning approach. This reflection involved evaluating 
the students' learning outcomes, the effectiveness of group work, and the quality of 
presentations. The teacher also considered whether PBL was successful in engaging 
students and improving their understanding of the material. 

The reflection focused on several key areas, including student engagement, learning 
outcomes, collaboration, and the teacher's role. Based on the reflections, the teacher and 
researcher identified adjustments that could improve the PBL model in future cycles. 
These changes could include revisions to the project design, timeline, or assessment 
strategies. Data collection was carried out through both qualitative and quantitative 
methods. Qualitative data were gathered through observations of student behavior, group 
interactions, and the quality of the presentations. The researcher also collected feedback 
from the students to understand their perceptions of the PBL method and their 
experiences during the project. 

Quantitative data were collected through pre- and post-test assessments, which 
measured students' understanding of the topic before and after the PBL implementation. 
The test included multiple-choice questions, short-answer questions, and essay-type 
questions that assessed the students' knowledge of the five holy books and their 
significance in Islamic teachings. The assessment during PBL implementation focused on 
several aspects, such as students' knowledge and understanding of the topic, collaboration 
within groups, the quality of the final presentation, and the level of engagement. These 
assessments were used to evaluate the effectiveness of the PBL method in improving 
student learning outcomes and identify areas for improvement in future cycles. 

In conclusion, this Classroom Action Research aims to investigate the impact of 
Project-Based Learning on improving students' understanding of the topic "Believing in 
the Books of Allah" in Islamic Education at SD Negeri 0505 Hutanopan. The research will 
provide insights into how student-centered learning approaches like PBL can enhance 
engagement, collaboration, and academic performance. By implementing PBL, the study 
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hopes to create a more meaningful and interactive learning experience for students, 
ultimately improving their understanding of the subject matter. This study aims to 
improve student learning outcomes on the topic of Believing in the Books of Allah in 
Islamic Education at SD Negeri 0505 Hutanopan by using the Project-Based Learning 
(PBL) model. PBL is a teaching method that encourages students to actively participate in 
learning through projects that require investigation, collaboration, and problem-solving. 
The research was carried out through a cyclical process consisting of planning, action, 
observation, and reflection to assess the effectiveness of the PBL approach in improving 
students’ learning achievements. 

The study involved 30 students from class IV at SD Negeri 0505 Hutanopan, who 
initially had limited understanding of the topic and were less involved in learning 
activities. The aim was to address these issues by using PBL, which encourages students to 
take responsibility for their learning, collaborate with peers, and produce tangible projects 
that demonstrate their understanding of the material. The research followed a Classroom 
Action Research (CAR) design, which involves a cyclic process of four stages: planning, 
action, observation, and reflection. Each cycle consisted of these stages, with evaluations 
and adjustments made to improve learning outcomes in the next cycle. The goal of each 
cycle was to increase student engagement, comprehension, and overall performance on 
the topic of Believing in the Books of Allah. 

In the planning phase, the teacher and researcher worked together to design a 
project based on the lesson topic. The project focused on exploring the five holy books of 
Allah: the Torah, Psalms, Gospel, Quran, and the Scrolls of Ibrahim. The project aimed to 
allow students to explore the significance of each book, how they were revealed, their 
messages, and their relevance to Islamic teachings. The students were divided into small 
groups, with each group responsible for researching one of the five holy books. They 
would then create a presentation with visuals and written reports to share their findings 
with the rest of the class. This approach encouraged active participation and collaboration, 
with each student contributing to the success of the project by completing specific tasks 
within the group. 

A timeline for the project was established, ensuring that students had sufficient time 
to gather information, discuss their findings, and prepare their presentations. The teacher 
also planned for formative assessments to track student progress during the project and 
provide support as needed. During the action phase, the teacher implemented the Project-
Based Learning model in the classroom. The lesson began by introducing the project 
concept to the students and explaining the objectives and expectations. The teacher then 
facilitated group formation and assigned each group a specific holy book to research. 
Throughout the project, the teacher acted as a facilitator, guiding students and providing 
resources to support their work. 

The teacher also encouraged collaboration within the groups, ensuring that each 
student played an active role in researching and preparing the final presentation. The 
students had the freedom to use various resources, such as books, the internet, and 
multimedia tools, to help them understand the content. By providing a hands-on, inquiry-
based learning experience, PBL allowed students to explore the topic deeply and 
meaningfully. The project culminated in a presentation where each group shared their 
findings with the class. The teacher assessed both the quality of the presentation and the 
level of student engagement during the process. The assessments focused on how well the 
students understood the material, collaborated effectively, and communicated their ideas 
clearly. 

In the observation phase, the teacher and researcher monitored student progress 
throughout the project. This included observing student engagement, participation, and 
interactions during group work and presentations. The teacher also assessed how well the 
students applied their knowledge of the five holy books and how effectively they 
collaborated with their peers. 
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The observation process focused on identifying areas for improvement, such as 
whether students stayed on task, communicated effectively, and demonstrated a solid 
understanding of the material. This phase provided valuable data to inform reflections and 
adjustments made in the next cycle. 

The researcher took notes on students' behavior, participation, and overall 
classroom dynamics during the PBL implementation. These observations helped to 
determine how the model was affecting students’ learning experiences and whether any 
improvements were needed. After each cycle, the teacher and researcher reflected on the 
effectiveness of the Project-Based Learning approach. This reflection involved evaluating 
the students' learning outcomes, the effectiveness of group work, and the quality of 
presentations. The teacher also considered whether PBL was successful in engaging 
students and improving their understanding of the material. 

The reflection focused on several key areas, including student engagement, learning 
outcomes, collaboration, and the teacher's role. Based on the reflections, the teacher and 
researcher identified adjustments that could improve the PBL model in future cycles. 
These changes could include revisions to the project design, timeline, or assessment 
strategies. Data collection was carried out through both qualitative and quantitative 
methods. Qualitative data were gathered through observations of student behavior, group 
interactions, and the quality of the presentations. The researcher also collected feedback 
from the students to understand their perceptions of the PBL method and their 
experiences during the project. 

Quantitative data were collected through pre- and post-test assessments, which 
measured students' understanding of the topic before and after the PBL implementation. 
The test included multiple-choice questions, short-answer questions, and essay-type 
questions that assessed the students' knowledge of the five holy books and their 
significance in Islamic teachings. The assessment during PBL implementation focused on 
several aspects, such as students' knowledge and understanding of the topic, collaboration 
within groups, the quality of the final presentation, and the level of engagement. These 
assessments were used to evaluate the effectiveness of the PBL method in improving 
student learning outcomes and identify areas for improvement in future cycles. 

In conclusion, this Classroom Action Research aims to investigate the impact of 
Project-Based Learning on improving students' understanding of the topic "Believing in 
the Books of Allah" in Islamic Education at SD Negeri 0505 Hutanopan. The research will 
provide insights into how student-centered learning approaches like PBL can enhance 
engagement, collaboration, and academic performance. By implementing PBL, the study 
hopes to create a more meaningful and interactive learning experience for students, 
ultimately improving their understanding of the subject matter.. 

RESULTS 

The research aimed to explore how the application of Project-Based Learning (PBL) 
impacted student learning outcomes on the topic of Believing in the Books of Allah at SD 
Negeri 0505 Hutanopan. The results of the study were derived from data collected during 
two cycles of action research, focusing on improving student understanding and 
engagement. In the first cycle, the implementation of PBL initially faced several challenges. 
One of the early observations was that students were not entirely familiar with the 
collaborative nature of the project. Some groups struggled to divide tasks effectively, 
which led to uneven participation and delays in completing their project work. However, 
despite these challenges, there was noticeable enthusiasm among the students as they 
began researching the holy books. 

The first cycle revealed that some students were not fully confident in using 
research tools, such as books and online resources. This created a gap in the information 
they gathered for their presentations. Additionally, several students expressed difficulty in 
understanding the content related to the significance of each of the five holy books of 
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Allah. These difficulties were particularly evident in the groups tasked with presenting the 
Psalms and the Scrolls of Ibrahim, as the content was more abstract and less familiar to the 
students. Despite these obstacles, the project had positive effects. As the students worked 
through the process, they gradually became more engaged. The use of visuals and 
multimedia in the group presentations helped make the material more accessible. The 
teacher provided additional support by giving more direct guidance during the reflection 
phase of the cycle, helping students clarify misconceptions about the content. Overall, 
student engagement increased, and they showed signs of improved teamwork and 
collaboration by the end of the first cycle. 

At the conclusion of Cycle 1, the results from the pre- and post-tests indicated 
modest improvements in students' understanding. On average, the students scored higher 
on the post-test compared to the pre-test, reflecting a general improvement in their 
knowledge about the five holy books. However, some students still demonstrated a limited 
understanding of key concepts, especially when it came to the historical context of these 
books and their role in Islamic teachings. In the second cycle, the teacher made several 
adjustments based on the observations and reflections from Cycle 1. These adjustments 
included providing clearer instructions on how to divide tasks among group members and 
ensuring that each student had access to reliable resources. The groups were given 
additional time for research and more structured guidance from the teacher during the 
project work. In addition, the students were encouraged to engage in peer review sessions 
to evaluate each other’s progress and provide constructive feedback. 

The second cycle showed a significant improvement in the students' performance. 
The groups were more organized, with clearer divisions of labor and a more balanced 
contribution from each member. The teacher's scaffolding helped students focus their 
research efforts, which improved the quality of the presentations. Furthermore, the use of 
multimedia tools was expanded, with students incorporating videos and images to better 
illustrate the significance of each holy book. One of the most notable improvements in 
Cycle 2 was the depth of understanding displayed by the students. They demonstrated a 
clearer grasp of the historical context of each holy book and their relevance to Islamic 
teachings. The group that researched the Quran, for example, provided a detailed 
explanation of its revelation, while the group assigned to the Torah highlighted the 
similarities and differences between it and the Quran. 

Student engagement was also noticeably higher in the second cycle. The majority of 
the students were actively participating in group discussions, contributing ideas, and 
taking responsibility for completing tasks. This collaborative effort led to more cohesive 
and effective presentations. The students expressed a sense of ownership over the project 
and were more motivated to work together to complete their tasks. This was evident in 
their increased involvement during group discussions and their enthusiasm when 
presenting their findings to the class. The post-test scores at the end of Cycle 2 showed a 
significant improvement compared to the previous cycle. Many students scored above the 
average threshold, and the overall class average was considerably higher. The students 
who had previously struggled with understanding the material demonstrated a much 
better grasp of the content by the end of the second cycle. This indicated that the PBL 
approach had successfully addressed the gaps in students’ knowledge. 

In terms of student collaboration, the second cycle highlighted the importance of 
peer feedback in improving the quality of the final project. During the peer review 
sessions, students provided valuable feedback to their classmates, which encouraged them 
to refine their work and correct any mistakes. This peer interaction fostered a supportive 
learning environment and helped students feel more confident in their ability to 
collaborate effectively. The group responsible for researching the Gospel, for example, 
initially struggled with presenting the content clearly. However, after receiving feedback 
from their peers, they reorganized their presentation, adding more detailed explanations 
and clearer visuals. This resulted in a much more coherent and insightful final 
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presentation. The students' ability to revise their work based on peer feedback 
demonstrated a growth in their critical thinking and reflection skills. 

The overall atmosphere in the classroom also improved during the second cycle. 
Students were more focused and less distracted during lessons. Their increased 
engagement in the PBL process was reflected in their positive attitudes toward learning. 
Several students expressed a greater interest in the topic and were more eager to 
participate in class discussions and activities. This shift in attitude was a strong indicator 
of the success of the PBL method in fostering a more engaging and student-centered 
learning environment. By the end of Cycle 2, the project was completed with high-quality 
presentations from each group. The final presentations demonstrated not only the 
students' knowledge of the five holy books but also their ability to collaborate, 
communicate effectively, and use technology to enhance their work. The teacher praised 
the students for their hard work and noted significant improvements in both individual 
and group performance. 

The study also revealed the positive impact of PBL on students’ confidence. Students 
who had previously been less confident in sharing their ideas in class became more 
comfortable presenting their findings during the group presentations. This growth in self-
confidence was particularly evident in the students who had been reluctant to speak up 
before. The collaborative nature of the project, combined with the teacher's guidance, 
provided a supportive environment that encouraged all students to participate more 
actively. In terms of the assessment results, the improvements in student learning 
outcomes were substantial. The pre- and post-test data demonstrated clear gains in 
knowledge, with the majority of students achieving higher scores after the implementation 
of the PBL method. The improvements were most noticeable in the students’ ability to 
explain the significance of the five holy books and their understanding of the role of these 
texts in Islamic teachings. 

The teacher’s observations also confirmed the success of the PBL model. The 
students demonstrated improved critical thinking skills, greater collaboration, and a 
deeper understanding of the material. The teacher noted that the students were more 
engaged in the learning process and were able to apply the knowledge they gained 
through the project to real-life contexts. The results of this study suggest that Project-
Based Learning can be an effective method for improving student learning outcomes, 
particularly in subjects that require deep understanding and collaboration. The PBL 
approach not only increased students’ knowledge of the topic but also enhanced their 
ability to work together, communicate, and think critically. The success of the PBL model 
in this study indicates its potential as an effective teaching strategy in the context of 
Islamic Education. Finally, the findings suggest that the implementation of PBL fosters a 
more active, student-centered learning environment, which encourages students to take 
ownership of their learning. As a result, students’ motivation to learn increases, and their 
academic performance improves. The positive impact of PBL in this study reinforces the 
idea that student engagement and active participation are crucial for improving learning 
outcomes 

DISCUSSION 

The implementation of Project-Based Learning (PBL) in this study yielded promising 
results in improving students' understanding of the topic of Believing in the Books of 
Allah. The findings indicate that PBL can be an effective method to enhance student 
engagement, collaboration, and academic performance. This discussion will analyze the 
impact of PBL on student learning, the challenges faced during the implementation, and 
the improvements observed over the course of the two cycles. 
One of the key outcomes of this research was the noticeable increase in student 
engagement. Before the implementation of PBL, many students in class IV at SD Negeri 
0505 Hutanopan displayed limited involvement in classroom activities. However, after the 
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introduction of the project-based approach, students became more actively engaged in 
their learning. The collaborative nature of the project required them to contribute and 
share ideas within their groups. This shift in engagement was also observed in students’ 
increased enthusiasm during class discussions and their active participation in presenting 
their findings. 

The findings suggest that when students work on projects that are meaningful and 
relevant to their lives, their level of engagement increases. This can be attributed to the 
fact that PBL allows students to take ownership of their learning, as they were responsible 
for researching, organizing, and presenting information about the five holy books of Allah. 
By giving students more control over their learning, they became more motivated to 
explore the material in greater depth. This process aligns with the principles of active 
learning, which emphasize student involvement and hands-on experiences. 

Another significant outcome was the improvement in student collaboration. 
Collaboration is a key component of PBL, and this study demonstrated that when students 
work together on a project, they learn valuable skills, such as teamwork, communication, 
and problem-solving. In the initial stages of the project, some students had difficulty 
dividing tasks within their groups, which led to uneven participation. However, by the 
second cycle, students had developed stronger collaboration skills. They were able to 
work more effectively as a team, assigning roles and responsibilities more clearly. This 
improvement in collaboration can be attributed to the guidance provided by the teacher 
and the structure of the project, which encouraged students to rely on one another to 
complete their work. 

The teacher's role as a facilitator was crucial in helping students develop these 
collaborative skills. During the first cycle, students often struggled with dividing tasks and 
staying focused on their group objectives. However, in the second cycle, the teacher 
introduced clearer instructions for task division and provided more hands-on support 
during group work. This guidance ensured that all group members participated equally 
and that the project ran more smoothly. As a result, the overall quality of the presentations 
improved, and students showed greater ability to work together effectively. 
The PBL approach also encouraged students to take responsibility for their learning. As 
they researched the five holy books, students had to engage in self-directed learning, 
finding relevant resources, discussing their findings with peers, and synthesizing 
information into cohesive presentations. This process helped students develop critical 
thinking skills, as they had to evaluate information, make decisions about what to include 
in their presentations, and solve problems related to the content. This aspect of PBL 
helped students move beyond passive learning, where information is simply received, to a 
more active form of learning, where they took charge of their educational experience. 

One of the challenges faced during the initial cycle was the lack of familiarity with 
research tools. Some students struggled to find reliable sources and were unsure how to 
organize their findings. The research process also highlighted a gap in students’ 
understanding of certain concepts related to the holy books, particularly those with less 
familiar content, such as the Psalms and the Scrolls of Ibrahim. These challenges 
underscored the need for the teacher to provide more structured guidance and support to 
help students navigate the research process effectively.  

In the second cycle, the teacher made several adjustments to address these 
challenges. One of the most significant changes was providing additional resources and 
clearer instructions on how to use them. The teacher also organized peer review sessions, 
allowing students to evaluate each other’s progress and provide constructive feedback. 
These peer review sessions helped students refine their work and deepen their 
understanding of the material. By receiving feedback from their peers, students were able 
to improve the quality of their presentations and enhance their critical thinking skills. 
Another positive aspect of the project was the incorporation of multimedia tools. During 
the second cycle, students used videos, images, and other digital resources to enhance 
their presentations. The integration of multimedia allowed students to present their 
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findings in a more dynamic and engaging way, which helped them communicate complex 
ideas more effectively. This use of technology also encouraged creativity and allowed 
students to present their knowledge in diverse formats, making the learning experience 
more interactive and enjoyable. 

The improvement in student learning outcomes, as measured by the pre- and post-
test results, is another significant finding. In both cycles, the students showed 
improvement in their knowledge of the five holy books. The post-test scores were 
significantly higher than the pre-test scores, indicating that the PBL method had a positive 
impact on students’ understanding of the material. The students who initially struggled to 
grasp key concepts showed significant improvement by the end of the project, 
demonstrating the effectiveness of PBL in addressing learning gaps. 

The results suggest that PBL not only improves academic performance but also 
enhances students' ability to retain information. In the case of this study, students 
demonstrated a deeper understanding of the historical and religious significance of the 
holy books. The hands-on nature of PBL allowed students to interact with the content 
more meaningfully, leading to better retention of knowledge. Furthermore, the 
collaborative aspect of the project helped reinforce learning, as students were able to 
share their knowledge with their peers and engage in discussions about the material. 

The positive impact of PBL on students’ self-confidence was another important 
finding. Many students who had previously been reluctant to participate in class 
discussions became more confident in presenting their ideas during group presentations. 
The supportive environment fostered by PBL, where students were encouraged to 
collaborate and provide constructive feedback, helped build their self-esteem. As a result, 
students became more comfortable expressing their ideas and sharing their insights with 
the class. The peer review sessions played a significant role in this process, as students 
were given the opportunity to evaluate each other’s work and provide feedback. This not 
only helped students improve their own presentations but also encouraged them to 
engage with the work of their peers. Through these interactions, students developed a 
greater sense of ownership over their learning, which boosted their confidence and 
motivation to succeed. 

The project also fostered a sense of community in the classroom. The students 
worked together toward a common goal, supporting each other throughout the process. 
The collaborative nature of the project helped build stronger relationships among 
students, as they shared their knowledge and supported one another in completing tasks. 
This sense of community made the learning experience more enjoyable and contributed to 
a positive classroom environment. The teacher’s role as a facilitator was critical in 
ensuring that the project ran smoothly and that students remained focused on their 
learning objectives. Throughout the process, the teacher provided continuous support, 
offering guidance when necessary and intervening when students encountered challenges. 
The teacher’s ability to adapt and provide the necessary scaffolding helped ensure that all 
students could succeed, regardless of their initial level of understanding. 

Another important aspect of the PBL model was its ability to promote a deeper 
understanding of the subject matter. In the case of Believing in the Books of Allah, the 
students were able to explore the historical, religious, and cultural significance of the five 
holy books. By working on the project, students gained a more comprehensive 
understanding of the material and were able to make connections between the books and 
their role in Islamic teachings. Despite the positive outcomes, there were some limitations 
to the study. One limitation was the short duration of the research. While two cycles of 
action research provided valuable insights, a longer period of implementation might have 
allowed for a more thorough exploration of the long-term impact of PBL on student 
learning outcomes. Future studies could benefit from an extended research period to 
examine how PBL influences students' academic progress over time. 

Another limitation was the variation in students’ baseline knowledge. While most 
students showed improvement in their understanding, the level of improvement varied. 
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Some students made significant strides, while others demonstrated more modest gains. 
This variation could be attributed to differences in prior knowledge, learning styles, and 
levels of engagement. Future research could explore strategies to address these individual 
differences more effectively. 

Overall, the study demonstrated that Project-Based Learning is an effective 
method for improving student learning outcomes, particularly in subjects that require 
deep understanding and collaboration. The positive effects on student engagement, 
collaboration, self-confidence, and academic performance highlight the value of this 
approach in creating an active, student-centered learning environment. In conclusion, the 
findings suggest that Project-Based Learning can play a significant role in enhancing 
students’ understanding of complex subjects like Believing in the Books of Allah. By 
fostering collaboration, encouraging self-directed learning, and promoting critical 
thinking, PBL helps students develop essential skills that can benefit them in their 
academic journeys and beyond. The results of this study provide strong support for the 
implementation of PBL in Islamic education and other subjects. 

CONCLUSION 

Based on the results of the research that has been conducted through two cycles, it can be 
concluded that the application of the Project-Based Learning (PjBL) model can 
significantly improve student learning outcomes in the material of believing in the books 
of Allah. The conclusions obtained from this study are as follows; 1) Improvement of 
Student Learning Outcomes. In cycle I, the average post-test score of students was 68 with 
a learning completion of 65%. In cycle II, the average post-test score increased to 78 with 
a learning completion of 85%. This increase shows that the PjBL model is effective in 
improving students' understanding of the material being taught.; 2) Increased Student 
Participation and Involvement. In cycle I, active student participation was recorded at 
60%, while in cycle II it increased to 85%. This shows that PjBL encourages students to be 
more actively involved in the learning process, both in group discussions and project 
completion; 3) Effectiveness of the PjBL Model. The PjBL model has been proven to help 
students learn contextually through projects that are relevant to everyday life. This 
approach also motivates students to learn more enthusiastically and develop critical 
thinking, collaboration, and communication skills. 
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