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Islamic Religious Education has an important role in shaping the character and morals of
students in accordance with Islamic values. One of the important aspects of learning
Islamic Religious Education (PAI) is the understanding and practice of Asmaul Husna.
Asmaul Husna, which are the beautiful and good names of Allah, not only teaches
knowledge, but also encourages students to apply divine values in daily life. However, the
reality on the ground shows that students' understanding of Asmaul Husna is still low,
which has an impact on the lack of application of these values in their daily behavior.

At SDN Lawa Batu, the initial data on student learning outcomes in Asmaul Husna's
material showed unsatisfactory achievements. The results of the learning evaluation
showed that only a small number of students were able to achieve grades above the
Minimum Completeness Criteria (KKM), while most students tended to have difficulty
understanding the meaning of Asmaul Husna in depth. One of the main causes of this low
learning outcome is the use of conventional learning methods that do not actively involve
students. Learning tends to be one-way, with teachers as the center of teaching and



learning activities. Teachers become the center of information, so students have less
opportunities to think critically, discuss, or solve problems independently.

The Problem Based Learning (PBL) learning model is present as a solution to
improve student learning outcomes. This model places students as active subjects in the
learning process, where they are invited to solve real or hypothetical problems relevant to
the subject matter. Through PBL steps—such as problem recognition, information mining,
problem-solving, and reflection—students not only gain knowledge, but also develop
critical thinking skills, collaboration, and problem-solving skills.

This model is very relevant to be applied in Asmaul Husna's learning, which not only
demands conceptual understanding, but also the application of his values in daily life.
Previous research has shown that the implementation of PBL can improve student
learning outcomes in various subjects, including Islamic Religious Education. Several
studies have revealed that PBL is effective in improving student engagement and learning
outcomes, especially in conceptual and applicative materials. In addition, the
implementation of PBL is also in line with the spirit of the Independent Curriculum, which
emphasizes project-based learning and a student-centered approach. In other words, PBL
is not only able to improve learning outcomes, but also supports the development of 21st
century competencies that are urgently needed by today's students.

Departing from existing problems and potentials, this study aims to test the
effectiveness of the Problem Based Learning model in improving student learning
outcomes in Asmaul Husna material in grade VI of SDN Lawa Batu. This research is
expected to provide applicative solutions for PAI teachers in overcoming learning
problems, especially in improving students' understanding of Asmaul Husna. In addition,
the results of this research are also expected to contribute to the development of PAI
learning practices that are innovative and relevant to the needs of the times.

METHODS

The type of research used in this study is Classroom Action Research. Classroom Action
Research (PTK) is a type of action research that is carried out in the classroom with the
main goal of improving the quality of learning practices. A class in this context is defined
as a group of students who, at the same time, receive lessons from the same teacher
(Sudjana, 2016). The characteristic of PTK is its collaborative and participatory nature,
where researchers work together with teachers and students to identify problems, try
solutions, and evaluate the results of the actions taken. This approach is very relevant to
the purpose of the research, which is to improve student learning outcomes in Asmaul
Husna's material through the application of the Problem Based Learning (PBL) learning
model.

This class action research is planned to be carried out in 2 cycles, with an allocation
of 3 hours of lesson time for each cycle consisting of 2 meetings. If the results in cycle I
have not shown an improvement in accordance with expectations, then the research will
be continued to cycle II. The material taught refers to the teaching module of class VI that
has been prepared beforehand, namely the material about Asmaul Husna. The procedures
for research actions to be carried out are as follows:

The first stage in this class action research is planning. At this stage, the researcher
identifies the subject matter that is in accordance with the subject matter at that time, then
prepares a learning plan to be implemented. Before the action is implemented, an initial
test is first carried out to measure student learning outcomes as comparative data. In
addition, the researcher also prepared observation guidelines to monitor the learning
process, as well as compile learning outcome tests to evaluate the extent of students'
understanding of the material presented. The next stage is the implementation of actions.
The activity begins with the teaching and learning process, where the teacher explains the
subject matter that has been planned in advance. The entire learning process is carried out
in accordance with the learning plan that has been systematically prepared. During the




activity, the teacher explained the material in detail and gave students the opportunity to
ask questions about things they did not understand. This interaction is expected to
increase students' understanding of the material taught.

The observation stage is carried out during the implementation of actions in cycle I
using observation sheets that have been prepared beforehand. This observation aims to
monitor the learning process and observe student learning results directly. This activity is
carried out in conjunction with the learning process to obtain authentic data on student
involvement, understanding of the material, and the effectiveness of the application of the
learning model used.

Furthermore, at the reflection stage, the learning outcome data obtained from
observation is collected, analyzed, and evaluated by the researcher. Through this
reflection, the researcher assesses the extent to which the actions taken have achieved the
expected goals. Reflection is also a consideration to determine the corrective actions
needed in cycle II, if the results in cycle I are not satisfactory.

In cycle II, the steps taken are basically the same as in cycle I, including planning,
implementation of actions, observation, and reflection. However, in this cycle, a number of
improvements were made based on the results of reflections from the previous cycle.
Researchers are more careful in paying attention to aspects that have not been achieved,
and making adjustments to strategies so that the learning process is more optimal and
learning goals can be achieved better.

This research consists of two variables, namely the independent variable and the
bound variable. The independent variable (X) in this study is the Problem Based Learning
(PBL) learning model, while the bound variable (Y) is the learning outcomes of students in
Asmaul Husna's material. According to Sugiyono (2019), an independent variable is a
variable that affects or causes change, while a bound variable is the result or impact of the
manipulation of an independent variable. The population in this study is all grade VI
students of SD Negeri Lawa Batu. Due to the limited number of subjects, the entire
population was used as a research sample, consisting of 15 students in class VI. The
sampling technique used is the saturated sample technique, which is a technique in which
all members of the population are used as samples. Arikunto (2020) stated that in small-
scale studies, the use of saturated samples allows the results obtained to be more
representative of the population as a whole.

The types of data collected in this study consist of quantitative data and qualitative
data. Quantitative data was obtained from the results of student learning tests before and
after the implementation of the PBL model (pre-test and post-test), while qualitative data
was obtained from observation of student activities and teacher reflections during the
learning process. The data sources used include primary data and secondary data. Primary
data consists of test scores of student learning outcomes and results of direct observation
in class, while secondary data is in the form of supporting documents such as syllabus,
teaching modules, and literature relevant to PBL and Asmaul Husna material.

Data collection techniques are carried out through several methods, namely tests,
observations, interviews, and documentation. The test consists of a pre-test and a post-
test. The pre-test is carried out as a diagnostic assessment before learning begins, with the
aim of identifying students' initial knowledge of the material to be studied. These
evaluations are short and often do not require written instruments. Meanwhile, the post-
test is carried out after the material is delivered, with the aim of finding out the extent of
students' understanding of the Learning Objective Flow (ATP). This test uses simple
instruments with a limited number of questions. Observations are carried out by
collaborator teachers to record student activities during the learning process. Interviews
were used to explore students' responses to the learning experience using the PBL model.
Meanwhile, documentation includes the collection of physical evidence such as
photographs, video recordings, and notes during the research process.

Data analysis is carried out by organizing and compiling data obtained from
interviews, field notes, and documentation into certain categories. The data is analyzed




through the process of grouping, simplification, synthesis, and drawing conclusions so that
it is easy to understand both the researcher himself and others. This process is carried out
by examining all data obtained from various sources such as observations, interviews, and
documentation. Quantitative data was analyzed descriptively to determine the
improvement of student learning outcomes, while qualitative data was analyzed to see
student involvement and response during learning. To measure the improvement of
learning outcomes, the reference for the Minimum Completeness Criteria (KKM) for
I[slamic Religious Education subject class VI of SD Negeri Lawa Batu was used, which was
75. The analysis of learning outcomes was carried out to determine the increase in grades
in cycles I and Il and to calculate the percentage of student learning completeness after the
implementation of the PBL learning model.

RESULTS

This class action research was carried out in the odd semester of the 2024 /2025 school
year in grade VI of SD Negeri Lawa Batu, which consisted of 23 students, with details of 10
male students and 13 female students. This research was conducted in two cycles and
followed the stages of class action which included planning, implementation, observation,
and reflection. The purpose of this study is to improve student learning outcomes through
the application of the Problem Based Learning (PBL) learning model in Islamic Religious
Education subjects, especially in the material of Asmaul Husna which includes the names
of Allah: Al-Ghaffar, Al-'Afuw, AlI-Wahid, and Ash-Shamad.

This learning is expected to foster an attitude of mutual respect in diversity. In the
pre-cycle stage, student learning outcomes in Islamic Religious Education materials are
still relatively low. This is known from the results of the initial evaluation which shows
that the method used by teachers is still dominant in lectures, questions and answers, and
assignments. As a result, students lack focus on participating in learning, many are busy
with personal activities that are not relevant to the lesson, are reluctant to ask questions,
are not confident in expressing opinions, and are not able to repeat the material that has
been delivered. Out of a total of 23 students, only 8 students (35%) achieved the Minimum
Completeness Criteria (KKM) of 70. Therefore, the researcher applies the Problem Based
Learning (PBL) learning model in the hope of improving student learning outcomes.

At the planning stage of the first cycle, the researcher prepared several learning
tools, including a teaching module with a PBL approach for Asmaul Husna material,
evaluation tools in the form of multiple-choice tests given at the end of the cycle, and
student activity observation sheets. At the implementation stage, the activity began with
an opening in the form of greetings, prayers, attendance, reading short verses, and an
introduction to the material through student experience. In the core of learning, the
teacher divides students into groups and shares problems that must be discussed.

Each group presented the results of its discussion, while the other group provided
responses or questions. The teacher then conveys conclusions and emphasizes the
important points of the material, and asks students to fill out a reflection sheet. In the
closing section, the teacher gives a review of the material, conveys conclusions, and closes
the lesson with a prayer. The evaluation was carried out by giving a multiple-choice test of
10 questions. As a result, as many as 13 students (57%) out of 23 students achieved scores
above the KKM, while 10 students have not completed.

At the observation stage of cycle I, the researcher noted that despite the
improvement, the learning process was still not optimal. Some students seem unfocused
because they are chatting while other friends express their opinions, and are not confident
in their presentations. However, the enthusiasm of the students began to be seen,
especially in paying attention to the teacher's instructions and preparing questions and
answers. This shows that the application of the PBL model has begun to increase student
engagement and learning outcomes, although it is not optimal.




Reflection from cycle [ revealed several obstacles, including low student
participation in listening and asking questions, lack of understanding of the material due
to lack of reading activities, and students' inconfidence in expressing opinions due to lack
of confidence. Based on this, several improvements are designed for cycle II, including:
strengthening understanding of the PBL model, motivating students to actively learn and
investigate problems, explaining learning objectives in more detail, and guiding students
who have difficulty in discussions.

Cycle II is carried out as a follow-up to cycle I with the aim of correcting the
shortcomings found earlier and improving student learning outcomes through the
Problem Based Learning model. The stages of activities in cycle Il continue to follow the
flow of planning, implementation, observation, and reflection. In the planning stage, the
researcher prepared a PBL-based teaching module on Asmaul Husna material, end-of-
cycle evaluation tools in the form of multiple-choice tests, and observation sheets for
teachers and students to monitor activities during the learning process.

The implementation of learning began with introductory activities such as greetings,
prayers, attendance, reading short verses, singing P5 dimension songs, and introduction to
the material through students' personal experiences. In the core stage, the teacher divides
students into groups, displays videos as a source of problems to discuss, and each group
presents the results of its discussion which the other group then responds to. The teacher
summed up the results of the discussion, emphasized the important points, and asked the
students to fill out the reflection sheet. The activity was closed with the presentation of the
conclusion, singing the song "Religions in Indonesia", prayers, and greetings.

The evaluation was carried out with a multiple-choice test of 10 questions. The
results showed a significant increase, namely as many as 82.6% of students managed to
achieve scores above the KKM, which indicates that learning with the PBL model can
improve the learning outcomes of Islamic Religious Education as expected. In the
observation stage of cycle II, the researcher noted that most of the students showed
positive changes. They are more active, enthusiastic in discussions, and more confident in
presenting the results of the group's work. Thus, the Problem Based Learning learning
model has proven to be effective in increasing the activeness and learning outcomes of
grade VI students in Asmaul Husna material.

The implementation of the learning process in cycle Il using the Problem Based
Learning (PBL) model has been running optimally. This is shown by the absence of
students chatting during the learning process, and they are able to try to present the
results of their group discussions well. This condition makes many other students pay
attention to the question and answer process carried out by their friends. In addition,
students begin to show greater enthusiasm in paying attention to the teacher's
instructions to re-read the material being studied in order to understand it better. They
are also more enthusiastic in preparing questions and answers that are likely to be asked.
Based on the data obtained, the use of the PBL learning model significantly increased the
activeness and learning outcomes of students in Islamic Religious Education (PAI) subjects
compared to the initial observation before the implementation of the model. Thus, it can
be concluded that the application of the PBL model in cycle Il has achieved the expected
success indicators.

Reflections in the second cycle show that there has been real progress in the
application of the PBL model in the learning of Islamic Religious Education, especially in
the material of Asmaul Husna (Al-Ghaffar, Al-'Afuw, Al-Wahid, and Ash-Shamad) at SD
Negeri Lawa Batu. Teachers appear more active by preparing teaching modules carefully
and creating a conducive classroom atmosphere. Teachers also conduct pre-cycle
diagnostic assessments by asking questions that are relevant to the environment or
students' experiences.

The learning method applied combines lectures and discussions, accompanied by
student attendance, assignment, and supervision of student activities during learning.
Students are actively involved in learning, given the opportunity to ask questions about




ununderstood material, and teachers respond well to each question. The teacher also
invites students to jointly conclude the material that has been studied before holding the
final learning test. Based on the results of this reflection, it can be concluded that the
application of the PBL learning model in cycle Il has improved the learning process and
outcomes of Islamic Religious Education to the maximum, so that the cycle can be stopped
and the research is considered complete.

DISCUSSION

The implementation of the learning process in the first cycle using the Problem Based
Learning (PBL) learning model has not run optimally. This can be seen from the lack of
student participation in listening and asking questions, because some students are still
busy and engrossed in chatting with their friends. In addition, some students have not
been able to answer the questions given by their friends due to the lack of reading the
material that has been provided, so that the understanding of the material being studied is
still low. Some students also show hesitancy in presenting and answering questions due to
lack of confidence and fear of being wrong. The PBL learning model emphasizes student
activeness, where students are required to be active in solving real problems as an effort
to practice critical thinking skills while gaining knowledge of important concepts. The
teacher plays a role in helping students orient themselves to understand the subject
matter more easily. Although there are still shortcomings in the implementation of the
first cycle, student learning outcomes have increased compared to the pre-cycle, with a
completion percentage of 57%, which is 13 out of 23 students who achieved complete
grades.

In cycle II, student participation in learning has shown a significant increase.
Students are more active in participating in the learning process using the PBL model, are
able to give questions and answers well, and can even add relevant information to their
friends' questions or answers. The role of teachers focuses more on supervision and
guidance during the student discussion process. The increased activeness of students can
be seen from their efforts to understand the material and their enthusiasm in listening to
discussions and questions and answers between friends. After the final evaluation of the
second cycle was carried out, the students' learning outcomes showed a significant
increase. The number of students who achieved learning completeness increased to 19
students or 82.6%, compared to 13 students or 57% in cycle 1. This shows that the
application of the PBL learning model in Islamic Religious Education (PAI) learning can
increase student learning outcomes as expected

The findings of this study reveal that the use of the Problem Based Learning (PBL)
learning model is proven to improve the learning outcomes of Islamic Religious Education
(PAI) in the material "Asmaul Husna (Al-Ghaffar, Al-'Afuw, Al-Wahid, and Ash-Shamad)".
This is evidenced by the average PAI learning outcomes that reach the Minimum
Completeness Criteria (KKM). If analyzed further, this finding is in line with the opinion of
Abuddin Nata (2011) who stated that the PBL learning model is learning that focuses on
creativity, innovation, and student motivation. Through PBL, the learning process is more
centered on students' independent activities, while teachers play the role of designers,
facilitators, and motivators in the learning process. By using the PBL model, students can
develop problem-solving skills, which can then be applied in dealing with real problems in
society.

CONCLUSION

Based on the results of data analysis and learning in the previous chapter, it can be
concluded that the application of the Problem Based Learning (PBL) learning model can
improve the learning outcomes of grade VI students in the field of Islamic Religious
Education (PAI), especially the material of Asmaul Husna (Al-Ghaffar, Al'Afuw, Al-Wahid,




and Ash-Shamad) at SDN Lawa Batu. Prior to the implementation of the PBL model,
student learning outcomes did not meet the Minimum Completeness Criteria (KKM)
criteria. However, after the implementation of PBL, there was a significant increase, as
seen from the increase in learning completeness in each cycle. The average score before
PBL is 62 with the percentage of students who achieve a score above 70 as much as 35%.
In the first cycle, the average score increased to 65 with 57% of students achieving scores
above the KKM, and the student activity observation score reached 60. Furthermore, in the
second cycle, the average score reached 75.86 with 82.6% of students completed, and the
student activity observation score increased to 80. Thus, the application of the PBL
learning model provides a better increase in learning outcomes and student activities
compared to the lecture method.
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